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Whenever you read a good book, 

somewhere in the world a door opens to 

allow in more light. —Vera Nazarian 

 

The greatest gift is a passion for reading. —

Elizabeth Hardwick 
 

KS3 English Students 

 



What does our KS3 Curriculum aim to do? 

• Develop a love of reading 

• Engage students in a variety of texts: prose, poetry, non-fiction and drama 

• Give students the confidence in the value of their own opinions 

• Provide a transition into year 7, adopting some primary approaches pupils are used to 

and develop their skill set over the 3 years. 

• Provide opportunities for pupils to ‘see’ English in action through extra-curricular 

activities 

 

 

What are the key things that our students need to learn? 

• How to structure a literature essay 

• The differences between language and structure 

• Components and requirements for different genres of texts 

• Recognise and begin to explore the historical and moral contexts of literature 

• Educate students in how to select, retrieve and use quotations 

• Identify and use subject terminology effectively 

• How to make effective comparisons between texts, through analysis of textual 

features 

• Develop rhetorical writing skills and for students to acknowledge the style and register 

required for a variety of genres 

• Use a varied and ambitious vocabulary  

• How to use a variety of sentence structures confidently and accurately. 

 

Why do we order KS3 modules the way we do? 

• All modules begin with a modern (post 1950) novel.  This is to engage and enthuse 

students with reading from the outset.  It also provides a single text focus for the entire 

module which is a smooth entry to the new academic year for students. 

• We begin module 2 with a distinct non-fiction focus to be a distinct and refreshing 

change from the fiction focus of paper 1.  The module ends for y7 and y8 with a poetry 

cluster.  By doing this, module 3 is a drama module only.  This is shifted in y9 whereby 

they study Macbeth at the end of mod 2, the crucible at the beginning of mod 3 with 

the poetry at the end of y9.  For the EOY examination (approx. week 6 of mod 3), pupils 

will sit both a literature (Macbeth) exam and a writing skills exam (crucible is the 

springboard into writing skills).   

• Module 3 for y7 and 8 is specifically drama focused.  They study a Shakespeare and a 

modern drama. 

• With reference to the graduation of texts:  



o module 1 y7 study Prince of Mist.  The main skill focus being to follow the 

narrative, analyse structure, form and language.  In y8, this is expanded by 

pupils recognizing the significance of historical context in Animal Farm.  This is 

expanded again in y9 as pupils learn of both the historical, religious and moral 

contexts for Lord Of the Flies.   

o The skill set for the paper 2 non-fiction develops through the years from 

identifying and explaining clearly through to providing a range of opinion with 

appropriate critical style.   

o Poetry in year 7 is themed ‘poetry from other cultures’.  To engage our y7 

students we have a variety of engaging, at times high-energy poems, to really 

enthuse students.  In year 8 we explore poems with a distinct character and 

voice and begin to compare poems.  In year 9, students study a selection of 

GCSE conflict poems to assist with embedding texts in pupil’s long term 

memory. 

o Shakespeare in year 7 is the Tempest, the main themes providing a natural link 

from primary school: magic, desert islands and characters such as sprites and 

wizards.  Pupils engage with the narrative, consider the importance of 

structure and using quotations.  In year 8, pupils study Romeo and Juliet which 

is currently an option of GCSE text, although we do not study this play at GCSE 

level.  Pupils explore the relationships between the characters, consider the 

more mature themes of love, conflict and child marriage.  In year 9, pupils 

consider the narrative of the play Macbeth, understanding stage craft, context 

and gain a strong knowledge of plot to assist with embedding texts in pupil’s 

long term memory. 

o The modern drama text is used as a springboard into writing skills.  Year 7 study 

Treasure Island which is a highly entertaining and engaging drama, again 

primarily selected to enthuse students.  Pupils develop a variety of writing skills 

in both fiction and non-fiction genres such as similes, effective paragraphing, 

etc.  In year 8 pupils study The Curious Incident Of the Dog In The Night Time.  

This is a more complex play as the protagonist is autistic which provides a real 

opportunity for discussion and debate around people in society with special 

educational needs or a disability of any kind.  Once again the skills are writing 

based and begin to consider a range of sentence lengths, a range of 

punctuation and a range of interesting vocabulary.  In year 9 we study the GCSE 

drama text the crucible.  This is a complex play which considers the selfishness 

and manipulation people will fall to.  It provides a profound societal message 

which students engage with.  It is also a further development of the 

supernatural thus works well alongside Macbeth. 

 

 

What skills do we want our KS3 learners to have mastered by the end of KS3? 

• Retrieve explicit and implicit information 



• Be able to explore linguistic and structural methods. 

• Ability to effectively summarise and compare texts 

• Understand the significance of a variety of contexts and the impact these have on a 

text 

• Be comfortable analysing texts irrespective of genre. 

• Understand the significance of dramatic methods 

• Have a toolkit of writing skills for both fiction and non-fiction texts. 

• Skimming and scanning of texts 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Key stage 4 English Literature and English Language Students 



In order to support the mental wellbeing of our more vulnerable and perhaps less-academic 

students, set 4 follow a split entry pathway.  Here, they study only GCSE Literature in year 10 

and sit the external examination for it at the end of this year.  In Year 11, they study only GCSE 

English Language and sit the external examination at the end of this year.  They follow the 

exact same modules in the same orders, only split by subject.  These students have the same 

teacher for all 8 of their lessons. 

 

What does our KS4 Curriculum aim to do? 

• Support students in transition from KS3 to KS4 

• Prepare pupils for the rigour of the GCSE assessments in both Literature and Language  

• Support students in revision, promoting independence through interleaved learning 

• Support students’ mental wellbeing whilst meeting the challenges of GCSE 

• Provide opportunities for applying English to the real world of work, seeing 

productions of core texts wherever possible 

 

 

What are the key things that our students need to learn? 

• Timings for each paper 

• Structure required for each question 

• The resilience and confidence to analyse unseen prose and poetry 

• The ability to transfer writing and analytical skills  

• The narrative of core texts 

• Themes within core texts 

• Confident identification and application of subject terminology 

• Integrated and judicious use of quotation 

• How to produce assured personal opinions and strong arguments 

• How to effectively prepare for examinations 

• How to offer mature, perceptive understandings and interpretations with discerning 

choice of references to the text. 

 

Why do we order KS4 Literature modules the way we do? 

• Logical order of texts: paper 1, followed by paper 2.  This helps pupils with their 

understanding of which texts fit with which paper 

• Year 10 begins with Jekyll and Hyde.  Again, beginning with a novel to engage and 

enthuse students, an academic year beginning they are used to from KS3 and so assists 

with the transition.  Interleaved homework tasks on Macbeth to aid long term memory 

• Module 2 is Macbeth.  Pupils will feel comfortable as they have been taught the plot 

and outline in Y9.  The main focus is exam skill and technique, continuing to develop 



skills from Module 1 of extract based analysis.  Interleaved hk tasks on J&H to aid long 

term memory 

• Module 3, pupils study An Inspector Calls.  This is section A of paper 2, thus a logical 

choice.  Pupils thoroughly enjoy and are enthused by this text and also ends y10 on a 

high point.  Interleaved alternate hk tasks on J&H and Macbeth.  The mock 

examination in this module is paper 1 and so independent learning is essential. 

• Year 11 Module 1 pupils study Power and Conflict poetry.  Pupils have studies some 

of these poems in y9 and so is a more comfortable start point as not all poems are 

new to these students.  Again interleaved learning tasks as a homework menu on all 3 

texts studies so far.  November mock examination is paper 1 once again; clear 

opportunity to assess the independent revision pupils have conducted and prepare 

students for the real examinations in this respect. 

• Module 2 pupils study unseen poetry.  This is the most challenging component of the 

Literature examination and thus is left until pupils have their analysis skills at an 

optimum level.  February mock examination is a paper 2.  

• Module 3 is a revision module for a final push of preparation before the final 

examinations. 

 

Why do we order KS4 Language modules the way we do? 

• The modules are consistent and logical in approach across the key stage.  The year 

groups follow a mirrored pattern of one another.  Module 1 looks at paper 1; Module 

2, paper 2; Module 3 is an amalgamation revision of paper 1 and 2.  

• In year 10 pupils gain a secure understanding of the format of the papers, learn the 

requirements of each question, how to structure each answer.  Become used to 

handling real papers, using specimen and past papers.   

• In year 11, pupils develop their depth of skill and exploration of explanation, beginning 

to cohesively evaluate the methods of the writer. Pupils produce mature, crafted and 

shaped pieces of writing which engage their reader. 

 

What skills do we want our KS4 learners to have mastered by the end of KS4? 

• cohesively evaluate the methods of the writer 

• make perceptive comparisons and contrasts, with a varied and comprehensive range 

of similarities and / or differences between texts considered. 

• shape audience response with subtlety, with sophisticated and sustained use of tone, 

style and register. 

• manipulate complex ideas, utilising a range of structural and grammatical features to 

support coherence and cohesion. 

• use an extensive vocabulary strategically. 

• demonstrate an excellent understanding of context, and a convincing understanding 

of the relationship between texts and their context. 



• offer a cohesive evaluation of the interrelationship of language, form and structure 

and their effect on the reader. 

• use relevant subject terminology which is integrated and precise. 

• Produce a cohesive evaluation of the writer’s language choices and their effect on the 

reader. 

• offer a range of assured judgements / arguments and support these with discerning 

references which are integral to the response. 

 

KS4 Language 

• Identify and interpret explicit and implicit information and ideas; Select and synthesise 

evidence from different texts (AO1) 

• Explain, comment on and analyse how writers use language and structure to achieve 

effects and influence readers, using relevant subject terminology to support their 

views (AO2) 

• Compare writers’ ideas and perspectives, as well as how these are conveyed, across 

two or more texts (AO3) 

• Evaluate texts critically and support this with appropriate textual references (AO4) 

• Communicate clearly, effectively and imaginatively, selecting and adapting tone, style 

and register for different forms, purposes and audiences; Organise information and 

ideas, using structural and grammatical features to support coherence and cohesion 

of texts (AO5) 

• Candidates must use a range of vocabulary and sentence structures for clarity, 

purpose and effect, with accurate spelling and punctuation. (This requirement must 

constitute 20% of the marks for each specification as a whole) (AO6) 

KS4 Literature 

• maintain a critical style and develop an informed personal response; use textual 

references, including quotations, to support and illustrate interpretations (AO1) 

• Analyse the language, form and structure used by a writer to create meanings and 

effects, using relevant subject terminology where appropriate (AO2) 

• Show understanding of the relationships between texts and the contexts in which they 

were written (AO3) 

• Use a range of vocabulary and sentence structures for clarity, purpose and effect, with 

accurate spelling and punctuation (AO4) 

 

 

 

 

 



Key Stage 5 English Language Students 

 

What does our KS5 Language Curriculum aim to do? 

• Enlighten students to how different groups of people use language differently.   

• Recognise how orators manipulate effectively 

• Provide pupils with a perceptive and precise understanding of grammar and its 

functions 

• Understand how language has changed over time and the factors which catalysed 

these changes 

• Give pupils the independence to explore an area of language of their interest and 

choice 

• Develop creative writing skills to copy, mould yet adapt, evaluate and justify 

• Explore all opportunities for pupils to experience how language is used in the real 

world 

 

What are the key things that our students need to learn? 

• How to respond to each question 

• How to structure timings 

• Understand what the exam question requires in a response 

• How gender, age, power, occupation, geography and pragmatics shift and potentially 

determine language choices. 

• How children learn to read, write and speak 

• An intricate knowledge of grammar 

• How to conduct an investigation including data analysis 

• How to edit and redraft 

 

Why do we order KS5 Language modules the way we do? 

• In year 12 Module 1 we begin with grammar as a bridging unit from y11 and 

sociolinguists with a primary focus on idiolect to enable students to be able to directly 

connect with the topic and subject.  It also has a CMC focus to make it topical, relevant 

and engaging for students.   

• In module 2, Teacher A focuses on Child Language.  This is a large topic which is further 

developed in year 13.  Here, pupils have an introduction to the topic and focus mainly 

on spoken language.  This continues the grammatical skills of module 1. Teacher B 

continues sociolinguists, however considering occupation, gender and ethnicities to 

widen student understanding of the topic in addition to attitudes towards sociolect.  

• In module 3, Teacher A continues language and gender from teacher B, followed by 

planning and completing first draft of the NEA Language investigation.  Over the 



summer, pupils redraft their NEA.  Teacher B teaches, plans and supports the original 

writing NEA.  Again pupils would complete one draft before the summer holidays and 

complete a second draft over the holidays themselves.  Following this, pupils will also 

have revision for their EOY examination.   

• Year 13 module 1 begins with Teacher A completing the Investigation NEA and 

continuing Child Language with a focus on reading and writing.  This provides a secure 

bridge between y12 and y13.  Teacher B completes the original writing NEA and 

explores language change.  This is a more challenging topic and so is suited in Y13 

rather than y12. 

• Module 2, Teacher A concludes language diversity and begins paper 1 revision.  

Teacher B concludes world englishes and begins paper 2 revision 

• Module 3 is solely for revision to prepare for the external examinations.  Teacher A 

revises paper 1, Teacher B paper 2 

 

What skills do we want our KS5 Language learners to have mastered by the end of KS5 

Language? 

• Apply appropriate methods of language analysis, using associated terminology and 

coherent written expression (AO1) 

• Demonstrate critical understanding of concepts and issues relevant to language 

use (A02) 

• Analyse and evaluate how contextual factors and language features are associated 

with the construction of meaning (AO3) 

• Explore connections across texts, informed by linguistic concepts and methods 

(AO4 

• Demonstrate expertise and creativity in the use of English to communicate in 

different ways. (AO5) 

 

 

 

 

 

 

 

 

 

 



Key Stage 5 English Literature Students 

 

What does our KS5 Literature Curriculum aim to do? 

• extends students’ experience and appreciation of literature 

• read critically, analyse, evaluate and undertake independent research which are 

valuable for both further study and future employment. 

• Immerse students in their love of literature, seeking all opportunities to broaden their 

experiences 

• Continuing and developing skills of analysis and contextual appreciation from GCSE 

• Cementing and broadening pupil’s understanding of genre  

• Produce resilient, engaged and confident students who are equipped to critically and 

perceptively analyse unseen prose extracts and poems 

 

What are the key things that our students need to learn? 

• How to respond to each question 

• How to structure timings 

• Understand what the exam question requires in a response 

• Have a deep understanding of the historical, social, political and moral contexts which 

surround a text 

• Learn the narrative, themes, developments, climaxes of their core texts  

• Be secure in the links, comparisons, similarities and differences between texts for 

section C on both papers 

• The value of AO1 and AO5 

• How to conduct An A level Literature piece for NEA with the expected standard and 

referencing 

 

Why do we order KS5 Literature modules the way we do? 

Following direct advice from the chief examiner of the specification, we complete paper 1 in 

year 12 and paper 2 in y13.  We also, as directed, selected option 2A rather than option 2B.   

• Year 12 module 1: Teacher A begins with Othello.  This is a gripping Shakespearean 

play which is Section A of paper 1 thus a logical start point.  Teacher B begins with 

Wuthering Heights as it is more straightforward for pupils to start with a single long 

text than the poetry unit.  In this way we have a smooth transition from y11 into y12. 

• Module 2: Teacher A explores unseen poetry which is Section B, again a logical 

placement.  Teacher B explores the pre-1900 poetry anthology which is a comparative 

question against Wuthering Heights which makes it necessary to teach immediately 

after.  All key tasks are comparative.   



• Module 3: Teacher A prepares students for the EOY examination (a full paper 1) then 

teaches the taught text for NEA.  Pupils will have a detailed plan by the end of the 

module then to complete a first draft over the summer holidays.  Teacher B teaches 

Regeneration which is for paper 2. 

• Year 13 module 1: Teacher A explores the poetry collection Up the Line to Death for 

section A in a mimicked structure of y12.  They also monitor progress and ensure 

completion of NEA. Teacher B teaches My Boy Jack which is for a comparative question 

with Regeneration. 

• Module 2: Teacher A teaches Unseen Prose for section B, again parallel to year 12 

format.  Teacher B begins revision of paper 1 Section C and B. 

• Module 3:  Teacher A revises paper 1 Section A and paper 2 Section A.  Teacher B 

revise paper 2 section C and paper 2 section B. 

 

What skills do we want our KS5 Literature learners to have mastered by the end of KS5 

Literature? 

• Explore literary texts informed by different interpretations (AO5) 

• Explore connections across literary texts (AO4) 

• Demonstrate understanding of the significance and influence of the contexts in which 

literary texts are written and received (AO3) 

• Analyse ways in which meanings are shaped in literary texts. (AO2)  

• Articulate informed, personal and creative responses to literary texts, using associated 

concepts and terminology, and coherent, accurate written expression. (AO1) 

 


